MARY J. ROUSE AWARD
ACCEPTANCE SPEECH

Christine Thompson

Ten years ago, at another NAEA con-
ference in another Texas city, I accepted a
faculty position at the University of Illi-
nois at Urbana-Champaign. It was a
position for which I had applied with great
reluctance and trepidation, and only,
finally, in response to almost daily phone
calls from George Hardiman, assuring me
that (a) this was the best job in the coun-
try, if not the civilized universe, that we
were talking about; and (b) that, despite
the fact that I was known to practice
phenomenology, 1 would be welcome in
that last bastion of empiricism. He was
right, on both counts.

In the almost-ten-years I have been at
Illinois, there have been tremendous
changes in that program, in our field, and
in my life. I've almost come to accept the
melancholy proposition that constant
change—comings and goings, triumphs
and losses in unceasing alteration—pro-
pels life onward. This summer, George
Hardiman will retire. An era will end.

But the more immediate and more per- - :: .
’ who are my colleagues and friends.

Through us, and through our students, L
.- their 1n.ﬂuence will long endure. I thought
-+ it appropriate to share this slide with you, = =

George S 1mpend1ng departure follow— ~and to reflect, for a moment or two, upon

-.sonal loss will come to those.of us who
work wi

e that he Ieav s behmd

ing so closely the death of my mentor and
our mutual friend, Marilyn Zurmuehlen,

has made us both more sentimental than
usual. Not long ago, as he sifted through )
26 years of debris retrieved from closets .
and file drawers, George discovered:
black and white slide, thlrty yedrs. ok

office to'see it. “I know yoirll recogtits

th George and will resonate in tﬁei'.

the guy on the right,” he said, “but do you
know who that is with me?” Though her
back is turned to the camera, and the
vintage 1966 babushka was banished from
her wardrobe long before we met, the
woman beside George is, quite unmistak-
ably, Marilyn.

P T B

Ilove this image of two very young
people, working together to construct
something enduring and useful, moving
toward a new phase of their professional
lives, unable to imagine the influence they
would have on people they had yet to meet
in all the years to come. This image con-
tains multitudes: These colleagues and
friends, oblivious at this moment tg any-
thing beyond the weight of the structure
balanced in their hands, eventually be-
came teachers to me and to many others

the remarkable good fortune that brings
people together in combinations and '

circumstances that nurture professional -
life.

Marilyn liked the term “mentor” and

the concept of “mentoring.” I must admit

that I'm wary of these terms: They remind
me of & high school social studies teacher
who signed his marginal notes, “Your -
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friendly mentor,” and seemed to me, even
then, to presume too much. But I think
that Marilyn embraced the concept of
mentoring both as an acknowledgment of
the transformation that should occur with
a student’s graduation, and as an assur-
ance that relationships that meant much
to her would continue. Perhaps, too, a
term is needed to ernphasize the mutual
choice involved in the decision to continue
a teaching relationship beyond the end
prescribed by semester hours accumulated
and academic rituals completed. To be
chosen in this way is a great gift and an
affirmation, an art of pure generosity and
faith.

Marilyn was an extraordinary post-
graduate mentor. She gave me tremen-
dous, unfailing support and respect. At
the same time, she gave me independence,
and the sanction to diverge from the path
upon which.I had embarked. She be- ...
lieved, after all, that the circumstaricesof:.
our lives present certain questionsas . -
most urgent, and that research should: .
reflect the immediacy of our everyday . -
involvements. She recognized continuity
underlying changg:. She continued to
teach me as she always had, sharing her-
stories and her sources, 1nterm1ttently,
across distance.. Many times since. .
- Marilyn’s death, my husband has posed -
the question—"What would Marilyn
do?”—in response to the academic crisis of
that day. Itis a measure upon which I
will continue to rely :

- When_ Marilyn accepted the June King
McFee Award in Kansas City in 1990, 1
was a bit startled when, in the course of -
sharing a story about George Hardiman, -
she referred to him as my mentor. At the.
time, I think I considered mentoringa . -
monogamous relationship. Butitis cer~ -
tainly true that George has imparted -
surv1va1 skills that L. draw:- upondaily. - He&

has admitted me to a perspective on the
world that coincides only partially with
my own, and thus reveals aspects of real-
ity which I would not have seen without
his help. He has encouraged me, by his
exampile and his involvement, to recognize
that the complexity and the brevity of life
demand that we keep our attention tightly
focused on things that matter. He has
cleared paths for me, and aliowed me to
forge my own. Long after he has retreated
to the Wisconsin woods, I will continue to
learn from him.

In her book, Composing a Life, (198),
Mary Catherine Bateson observed that
“We-grow in dialogue, not only through
the rare intensity of passionate collabora-:
tion, but through a multiplicity of forms of
friendship and collegiality. . . When we
are fortunate, of course, we have many
friends, men and women, and work along-
sidemany different kinds of people, learn
ing and-teaching in complex. -
complementarities. But a few relation=
ships-become so central that they struc:
ture the sense of the Whole (pp 74 75)

The professional commumty to Wh1ch
everyone in this.room belongs, which -
extends far beyond this circle, is an excep-
tionally intimate and welcoming one. We
are, after all, united by our interest in two
of the most enduring and complicated of ' :::
human activities, art and education.
There are so many ways of approaching
this common ground, of exploring this - -
terrain, of living within its fluid ecology. -
There are, inevitably,.conflicts, border-- .
disputes, territorial imperatives asserted -
and denied. And yet there is:amongusa .
strong and productive vein: of commitment:
and conviction. Perhaps because we are
often called upon to explain and defend -
what we believe and what we do;-we tend -
to be pretty sure of ourselves; articulate, .

and sensitivetoimplication. Perhaps . . ..

- 5.“'.-




because any marginal form of existence
can tax the mind and the spirit so se-
verely, we appreciate those who refresh
our spirits and elevate our minds. Ive
encountered many such people, traveling
about this field—people I know only indi-
rectly through their words and their work,
and many others with whom I've been
lucky enough to share some time en route.
These relationships, with teachers and
mentors, with good friends and colleagues
and students are infinite in form, but
always expansive in their influence.

Among my favorite passages in Martin
- Buber’s (1965) writings on education—and
the grounding of much of my thinking
about the enterprise in which we are
engaged—is his meditation on the condi-
tion Alfred Schutz termed “wide-
awakeness” (1967, 1970). As Buber ex-
plained:
In spite of all similarities every living
situation has, like a new-born child, a
new face that has never been before
and will never come again. It demands
of you a reaction which cannot be
prepared beforehand. It demands
nothing of what is past. It demands
presence, responsibility; it demands
“you (p 114),

Buber himself adm.ltted how incredibly
difficult it is to respond consistently to -
~ these requirements. But even occasional,
intermittent, imperfect efforts to do so are
amply rewarded. When we manage this
shift of attention, when we become at-
tuned to the situations in which we live,
we discover unsuspected texture and:
intricacy in the weave of daily life. When .
we “reflect on the ordinary,” as Marilyn
Zurmuehlen advised, we recognize the
questions that appear and persist to de-
fine the direction of our professional life,
the emergent contribution that we, alone
can make. If we cultivate attentlven“es?s to

all aspects of our experience, we may find
also that our personal and professional
lives intertwine in unexpectedly harmoni-
ous patierns.

During the last five years of my gradu-
ate study at The University of [owa, I
supervised beginning teachers as they
taught children in Saturday art classes. I
was enthralled by the transformative
power of this experience, by the almost
miraculous changes that I witnessed, each
semester, as students began to think of
themselves as teachers. My dissertation
topic was simply an extension of my teach-
ing, a deeper and more sustained exami-
nation of a process which I had “hitherto
simply lived.”

My initial teaching assignments at
Ilinois involved very different groups of
students, at different moments in their
preparation for teaching, in courses de-
voted to methods and theory, a step or two
removed from the immediacy of teaching.
It took some time to establish new bear-
ings, in a situation in which the questions
I brought with me seemed impossible to
pursue. It took some time, too, to rébound:
from the predictable bout of postpartum
depression that followed expulsionsfrom
the garden that graduate school-at ITowa
had been, to adjust to the sufiden distance
from family and friends, to estabhsh new -

routines and relatlonshlps

Among the most grueling adjustments
we faced was the necessity of enrolling our
son, not quite three at the time, in day
care, so that both of his parents could
work at approximately the same time.

The day care center we found was close to
home, clean, well-appointed, sensibly -
organized, and staffed by intelligent and
caring people who appreciated Paul and -« -
truly nurtured his growth. It was such a
good envifonment in so many ways, in - -
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fact, that 1 almost didn’t mind that the
children seldom seemed to draw, rarely
painted, and dutifully returned their
aggregates of playdough to a sealed con-
tainer at the end of playtime. Paul’s
experience in this very good early child-
hood setting alerted me to a problem
which, I soon learned, was widespread
and virulent: Quite simply, very few provi-
sions were made for art in many preschool
settings. Despite all the descriptions of
- development and prescriptions for class-
room practice that art educators and
psychologists and early childheod educa- .
tors had offered, teachers of young chil-
dren didn’t seem to see the point of art
activities. The end of creative expression
didn’t seem to justify the sorely trying
means of a roomful of tempera-wielding
-toddlers. Much of the advice available
was designed to caution parents against
mterfenng with the delicately-calibrated
process-of “ ‘spontaneous self-instruction”
(Kellogg, 1970) that seems to produce such
spectacular results. Art was not consid-
ered an educational issue where
preschoolers were concerned; it wasa .- -
developmental phenomenon to be pre- -
served and protected. . ;

Seven years ago, when Paul was old
enough, we enrolled him i An- Saturday art
classes sponsored by our program and -
taught by our students. I began to spend
my Saturday mornings in the company of -
young children. For a while, I just

-watched and learned, constantly amazed
“at how much we had missed by focusing
exclusively on single children and isolated
creative acts. Sandy Bales, who welcomed
me into these classes which she super- .
vised, soon joined me in a study of the
conversations that occur when preschool
and kindergarten children draw together.

Along the way, I found many remarkable
people who believe that children’s initial ..,
encounters with art in educational set- , 3

.dayness we've created together

tings can be far more engaging and au-
thentic and significant than they typically
are.

Eventually, I proposed a course which
allows me to work directly with prospec-
tive early childhood teachers as they teach
art to preschool and kindergarten children
on Saturday mornings. This courseisa
gift to me, a remarkable fusion of my
interests in beginnings and transitions, in
teacher education and early childhood art.
I do less formal research during semesters
when I'm involved in this teaching, but I
learn so much more—about children’s

- abilities and interests and the workings of

their minds, and about the quality of
preparation that can be provided for
teachers of young children, when the role
of art in early childhood learning is more
clearly understood.

My life, at its best, is quite ordinary

- and uneventful, always busy but often

tranquil enough to permit long phone calls
to good friends in Montana, and North -

Carolina, and points in between, to sched—

ule video nights and evening walks w1th S

my husband and son‘and one dinnér-a

week with friends from.the School of Art-" "~
and Design, to stay close to my large and
wonderfully complicated family. "My -

husband and son, who live graclously
among stacks of books, papers, note:
amid intermittent bursts of chaos,’
remarkable people. I treasure the ev

Sbephen Strasser (1966) offere
memorable tribute to our essent
dependence: “If I wish. to: expand i1}
ited existence, I musti‘dlre" -
other beings. - V- are
they possess whi k; they
T don’t know”™ (p‘“53) I am honored to" "
receive the Mary J. Rouse Award; honored_




by the letters written in my behalf by
several people who “expand my limited
existence” (Strasser, 1969, p. 53) in innu-
merable ways. My very special thanks to
my friend and colleague, Betsy Delacruz,
who stole time from her own work—at a
crucial moment in its development—to
prepare lengthy and impassioned nomina-
tion papers. I am touched by the support
of Laura Chapman, Elizabeth Sacca, and
Elizabeth Cole, who wrote so beautifully
and generously in my behalf. These are
people who inspire and instruct through
their lives and their work; I am most
fortunate to know them all. Finally, I
extend my deep gratitude to Elizabeth
Garber and to all members of the
Women’s Caucus for all that you do to
enhance the lives and work of every mem-
ber of this profession.

CALL FOR NOMINATIONS
MARY J. ROUSE AWARD

In recognition of the contributions of an
early professional in the field of art education.

The Women’s Caucus of the National Art
Education Association invites nominations for
the annual Mary J. Rouse Award given in honor
of Mary J. Rouse, a highly respected and profes-
sionally active art educator, whose untimely
death in 1976 deeply affected the art education
profession. The Rouse Award is given to honor
an early professional who has evidenced poten-

- tial to make a significant contnbutlon to the art

education profession.
ELIGIBILITY CRITERIA:

The nominee shouid be a young or early
professional, female or male, at any level, who
has demonstrated outstanding performance in
scholarship, leadership, and teaching. Current
members of the Executive Board of the NAEA
Wonien’s Caucus may not be nominated.

NOM]NATION PROCESS

1L N ominations may be submitted by a inentor
- orany NAEA member.

2. The nomination announcement will appea: in
the NAEA News and the Women s Caucus '
REP{ RT. _

APPLICATION REQUIREMENTS )
1. Current membership of nominee in NAEA. -

2. Current vita of the iominee for the award.
3. Cover letter from the person nommatmg the :

Bl candidate.

4. Brief statement, one double-spaced typewnt-
ten page, by the nominee about her/his work.

3. Supplementary letters of recommendamn_s
from three other art educators. Extra letters sent

=+ {0 the Chair of the Selection Committee w1ﬂ be
.- Christine Thompson and Elizabeth Delacruz - :

returned to the nominator.
6. Vita, cover letter, statement by the nominee,



