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DOr Christy Park introduced DOr: Disns Korzenik,
professar and chalrpersan of &t educetion 8l the
HMassachusetls College of Art, 8s ‘an educator who
applies herself with vigor and passion (o research,
m’ﬂm teaching, and sdvocacy = Korzenik hes published
ely In art education journals, magezines, end in
Tons of other giscipii and Is It Tarnally
m!m for her MIMymmm in 19th cantury art
education and her recent book, Drawn fo At She has
served on edftarisl boards far art education Journals and
Is active In state and nationsl orgsnizelions (o
strengthen ort education in the clessroom  Like Or
MeFee, " Park concluded. Diane Karzenik Is o leader in the
field. and her intelligence, energy. and devolion (o art
educstion have influenced students, colleagues. and the
communily ot Jarge ©

As | accept this award, | went to reflect on how I've
come Lo understand the role of work in my life. Thanks
1o several supports in my life, to the women's movement,
and the changes in the culture ot large, | have discovered
how work may be viewed as a part of one's personal 1ife
and thel in it, our adult needs deserve Lo be met--along
with serving the needs of our students. ‘We who spend so
much Lime thinking of the needs of children owe it to
ourselves Lo 100k at our own needs. we would do well by
the children, adolescents, and adults we teach, to teke
time Lo recognize ond focus upon some of our own needs.
It s thet theme of sdult needs of art educators thet |
address

| see my lifetime work, thus fer, as being shaped by
my personal needs. Even my two presentations at the
NAEA conference reveal how | use research as work, to
address issues and interests In the field amongst my
colleaques, and slso to work out quite personal needs |
have. | don't see them as separate. One paper, titled The
Clafms about Americe. A Notion Withoul Art concermed
the historic Americen ambivalence sbout art l
experienced that. Host people have. My efforis were
devoted to sorting thet out end to meking peace with that
facl. The other peper, "Henry Walker Herrick, Feminist
Art Educator” concerned Herrick’ wish to be a mentor and
his pursuil of & life thatl enabled him to be that. The
other night as | sat et dinner with my mentor and
teacher, Rudolf Arnheim, | realized again how deep was
both my need for a mentor and my wish to be a mentor,
how the gifts I've received from teachers are what made
me a teacher and how the wish Lo be that to others keeps
fueling my daily work
As we telked, end ss | sketched for him the
orgenization of my course: The History of Art Education,
| suddenly recognized how my course’s form was directly
inspired by his device of requiring & Log Book of ell
students In thet course of his I'd teken at graduate
school, Art and Visusl Perception Students’ tasks were
to write, write, write for the length of the entire
semester in thet Log Book in order to personalize, give
exsmples from their own lives, of each general
phenomenon aboul which Arnheim lectured  Arnheim
teught us how writing helps you think, helps you find out
whet is in your mind, end helps you see that there ere
general patterns and personal lives. Only when concepts
enter the realm of personal lives, are they owned
In work, I've looked to satisfy other needs too,
particulerly the need for intelligent, curious, and good-
humored colleagues. Wherever | have worked, | stayed or
left beceuse of the quelity of stimulstion and pleasure
that | got simply from seeing the people every day. |
refer to students, administrators, and fellow teschers.
The whole faculty of the Massachusetis College of Art
hes worked at becoming deeply committed to the work of
education We lalk aboul art, go to exhibits and lectures
together, argue together about teaching end every other
thing, and even write together as our monograph, Ari
Education Here sttests. | believe this condition is one
toward which every educator should strive and to which
every educator 1s entitied. when | taught In New York
City's Public School 80 Manhattan, | felt the same way
Some of my fellow teachers enjoyed talking about the

kids and their art. Many did not. Had | found & community
in thet school, perhaps | stil1 would be teaching there. It
was o school | often loved. My dissapoiniments there
taught me what to wish for the rest of my work 1ife

My wish for everyone is thet they feel enlitled to
make their school e place they went o be. Too often we
act as if our schools (whether elementary, junior high,
high school, or college) were not ours. We feel but
transitory passers-through. That's no way Lo Tive nor is
thet & way to meke & place where anyone else wanis to
spend their time. One of my 6th grode students from
Henhatten understood his importence, and expressed it
in & poem which ended, “Where would this school be
without you and me?”

Another need | have perteins to our field of art
education. We all have & need to feel valued We need to
feel our contributions ere velusble. For innumerable
reasons, our field is of preeminent importance and
interest to our culture right now. Sometimes we act os
if we didn't know it. If there is eny single wish | hold
for our field it is that we understend how much we are
needed. There are & wealth of retionales for art having
its place in education today and our error is in not
recognizing that. As | wrote in
1o Basics there are so many valid things that ert
education does for students. Art cen be the basis of
sssimilating knowledge of the ocedemic subjects—-
history, English, or meth. Our field has been doing this
for over & hundred years. Arl also may be e solid route to
job end cereer preperation. Art is slso the route to
sesthetic response: the reflection upon whet you see,
and the expression through your own images of how you
think and feel about that. Art is also the route towaﬂl

‘Arizona Institute

by Sally A. Hyers

The Arizons Institute for Elementary Art Education
began in 1986. It is the first replication of the steff
development and curriculum implementation model begun
in 1983 at the Getly Institute for Educetors in the Visusl
Arts. The Arizona Institute is 8 statewide research and
staff development program funded by The J. Peul Getty
Trust, the Arizona Depariment of Educetion, the Arizona
Humenities Council, and the Arizons Center for
Excellence in Education et Northern Arizona University.

In the 1986 Arizona Institute, fifty-one classroom
teachers, ert specislists, end principals from 12
districts perticipal ed, Arizona Institute Facully
Included Harry S. Broudy with consultents from a1l four
ort disciplines for edditional lectures. The Directors
were W. Dwaine Greer, Mary Belle McCorkle, end Selly A
Myers.  In eddition to these, ert specislists end
secondary teachers who attend the University of Arizona
ert educstion greduste program geve lectures and
demonstrations end conducted workshops and
discussions.

The Arizonas Institute uses the epproach called
discipline-based arl education thet holds the visual arts
os on essentie] subject in general educetion. According
to the discipline-based approach, children lesrn by
studying srl to understend the meenings end values
communicated by visual imeges end Lo express their own
idess through art experiences.  All the Institute
participents, classroom teschers, principals, end ert
spect s, learn to make and respond to visual ert. The

forming community, empowering NEWCO!
accommodating differences in learning style, ond In
sensory strengths and deficits.

But art can't to il things at the seme time. And you
don't damn the most recenl thing you've just done to
convert to the latest new trend. The profession of art
education will have matured when it knows it has many
approaches for helping people. Each new idea is only
that, & new idea, or perhaps an old ides dressed up. It
doesn't invalidete previous ideas. My hope is that
through researching our profession’s past, we cen restore
our scope of options. Then we can be firmer In knowing
ond stating our individual privately essessed reasons for
tesching however we teach in our particuler setting

In the end, the need for @ mentor, for & community of
collesgues shering an enterprise we value, and for e
profession thel esteems itsell ere ell interrelated.
People feel good et any work when they exercise their
professional judgment. One way of feeling good about
one's self is becoming and being the suthority in the
finding out of the needs of our students, and our
community, and using the most appropriate tools of our
profession in service of those needs We're in 8

long-renge gosl of the Institule is to establish
discipline-based ort instruction as a part of the basic
curriculum in every Arizona public elementary school
within 10 years.
The Arizona Institute presents the visual arts as 8
t area that combi content end methods from
four contributing disciplines: Aesthetics, Art Criticism,
Art History, and Art Production. It includes the study of
Aesthetics--to understand the philosophy of ort, of Art
Production--to convey idess through & medium, of Ari
History--to understand the precedents and styles of ert,
and of Art Criticism--to analyze, and judge art. The
evaluator, Dr. Clebe Moddox, measured ottitudes of
Arizona Institute participents towerd art end eort
educetion. According to evaluations from pre and post
test scores, and ratings of presentations, Dr. Maddox has
concluded that the Summer Staff Development Program
successfully reached its goals.

The Arizona Institute has two components--a three-
week S Staff Develop Program end » year-
long Curriculum Implementation Progrem. Each is
designed to achieve three goals.

lg-tet'senfoy 1t

Elma Lewis School for

the Arts

At the recent NAEA women's Caucus presentations,
Edmund Barry Gaither, Museum Director of the National
Center of Afro-American Artists, spoke of Miss Elme
Lewis, & thirg generstion Bostonien, who founded
school in 1950 for the children of black professionals to
develop social grace through the dence Her conviction of
the need for such en institution, he steted, was
eventually reslized. Until thet time, there was no school
for Blacks in the fine arts. For twently years the school
was supported soley by perents of the students
Acquiring additional instructional facilities, the program
became more comprehensive over the years and included
all of the arts. Primarily still & school and museum for
the black population, the programs ere Lotally supported
by the bieck community The school is now run by the
National Center of Afro-Americen Artists, & multi-
disciplinary professional arts center dedicated to
fostering the artistic heritage of black people
worldwide The Center operates programs el @
professional level In the visual erts, music, dence, and
theater for students from 6 years through adult.

The Huseum of the Center is on orl museum dedicoted
to the promotion, exhibition, collection, and criticism of
black visual erts heritege worldwide Il operates
programs in five areas. exhibitions, collections and
conservation, publicetions, resesrch, end education
Exhibitions are wide ranging, covering photography,
peinting, sculpture, and graphics. Among the resources
offered by the Museum ore its African holdings, {ts Afro-
American prints ond drawings collections, end its
extensive archive of slides The Museum's present home
was originally the Osk Bend Mansion, the only 1870s
building in Roxbury For membership or information,
write Museum of the National Center of Afro-American
Artists, 300 Walnut Ave, Boston, MA 02119

Goal 1. Intensive Engagement with Art.
Participants listen Lo artists, art critics, art historians,
ond sestheticians describe their approach to arl. They
learn sesthetic scenning, & system for viewing ert in
which they leern to identify each work's sesthetic
properties. They ottend gelleries ond museums where
they practice sesthetic scenning

Goal 2. Theory end Practice of Art Education.
Participents observe the process of discipline-based art
educetion, eveluate curriculum watch teachers in
classrooms using this epproach with children, end
practice using it themselves through peer teaching.

Goal 3. Plons for District Implementation.
Participants develop district implementation plans for
discipline-besed art instruction and select curriculum,

Goal 1. Extending Knowledge and Appreciation of
Art. During the school year, participants meet to hear
lectures from ertists and ert historiens, and discuss
ideas for classroom implementation.

Goal 2. Using Discipline-Besed Instruction.
Participants teach art in their classrooms using o
discipline-based curriculum

Goal 3. Implementing a District-Wide Program.
Tesms conduct inservice workshops to introduce
discipline-based art education to their community.

Elma Lewis




