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Dr.. Francls Anderson : introduced Dr. .Sandra:
Packard, noting that the title of a recent book, Passion for
Excellence, described. hor. work. and. her: scholarship,

" Packard's lack of self; and:congern for excelforice were
amang her shining qualities, Andgrson indicated; adding
that she. is -aiso quick ta see thiough an fssus and-tias the .
-Gourage to,speak:out & jth many
-articlgg:.and. has.-b

= v ar LAY T "
“her-:essie Lovano-Kerr, “laura Chaprian, “Francis
-Anderson, and Mary Rouse amongst others. In speaking
about her:successtulexperi in-thi i a

entionad.in her lettér to the
Editor, "lt. ‘was through the leadership opporiunities
provided to me through the Caucus that | had the
; opportunity to grow as an administrator and gained the

- necessary self-confidence to strike out in new

... :profassional directions. 1 credit the opportunities providad
" .by the. Women's Caucus with”my ‘start as -a university
~...administrator,”  Stressing need. to be continually
vigilant in supporting women Ir profession, she agreed

thaf women had made great girides, but noted that women

* art educalors still have m y disadvantages and are
genérally out of the power network of the department,

" Jean Rush's Acceplance Address {The Begort, Fall 1985)
-also spoke to this.issue, There is an importarit role for the

education. ‘Women:-have fought hard and-have won many
Dattles; but-at_times they.. ‘have been satisfied only ‘to

. pursue the content of the djscipline,” and havé fost 'sight 4f
*_the goal. In doing this, woiten in art have'lést ground-
towards their goal to “etadicalé gender discrimiriation in al
*areas of art education and to Support woman art edugators
In‘their professional endeavors™ o i

. Your support is needed. 'Renew your subscription
today and encourage’ethers. to rénew or fo jein. Share
your copy of The Beport with another or ask for additional
copies from the Editor. ' PLEASE send articles or letters fo-

the EDItor Samé mf wert mmog e L1 o oo

CgAr
- - Lrecall how pairiful the:thought was of having to-wait until
5 - then
most as a child,
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Judith Korascik

t was asked {0 prepars some remarks about myself
and my work for this oceasion. It has forced me to pause
and reflect upen my professicnal development and to
speculate how it happens | am sitting kere in frant of you
tanight with the great pleasure and henor of accepting the
1986 Mary J. Rouss Award

I tan say with all certainty, one of the reascns |-am
here tonight stems from a childhood ambition. For as long
as | can remember, | have wanted to become a teacher. |
grew up in Wisconsin in a working class family with two
alder brothers and two younger sisters, Four of us were
born within six years; so we had 2 vary active household,
My parents were not highly educated, in fact, | am among
the first persons in both my mother and fathers family to
have completed college, let alone a Ph. D. My mother wens
as far as finishing high scheal, while my {ather ¢hose not
to continue his education past the eighth grade. Soon
after leaving school my father enlisted in the army and
served in. WW11 will still a teenagar. Later he operated a
gasoline station and. worked as a laborer in several
manufacturing plants. My mother has worked most of her
adult life as a nurse's aide and ward secretary in the szme
hospital | worked while obtaining my undergraduate degree

" 1was one of those children who loved to go to schoal,
I remember how excited | was to begin Kindergarten at the
-age’ of four, and"how disappoirited:] ‘wag when:my-fami
moved fo' :another ity where’ fou :
ermitted to attend kindergarte

1)

" =~=School was-an.exciting ‘place to -me: I*temember
- hurring home waiting for my mother to return form woik so

“Feould tell her evarything | [earnad in-school that day. She =
always seemed genuinely interested in what | had 1o tell -

her even.tliough part of the telling favolved quizzing her on
- many:6f the concepts-1:had just mastered In.school. |
-enjoyed school so-much that when | was not in schoal, |

would often-gather-my sister and friends fogetfiér to play”

school at home. Of course, my favorite role was that of
the teachar.

When. | was somewhat oldar, | looked for ways of
extending and applying what | learned in schoof at homa, i
remember.collacting items from around the house and
using my. savings to purchase materials for a range of
activities--making art projects, building sets for stage-
preductions, conducting -experiments in alectricity, and
writing and designing picture books—to name a few.

"“There were also-the less tangible dpplications of
concepts | learned in school, | recall one oceasion, 1 was
about 10 years ofd at the time, when one of my sisters

 some-reason, and I was tired of her.always asking and
" never paying me- back what she owed, ‘Butjust having
learnigic irr sehooi-about how banks loan monay and charge
interest for-profit; I'though 'thl's»was--afrespectablérthing to
. do whenaver money was loaned--aven If it was to your
nine-year-cld sister, | was not quite sure how interest was
determined, so | set what | judged to be  fair rale--five
cenls a day on a 25 cent loan.  knew this had to be a
matter of record, sa | put the agreement in writing and had
my sister sign the document. | was happy with the

“Women's Caticus o play in univefsities as well'as publicy /ama to me for yet ancther loan. She wanted 25 cents for

transaction as was my sister until she staried receiving:
- -bills:from me feminding het of what she owed. This went on

-for:several Weeks until my niother found out about i, at
which_etir_na'l‘n_cjt:iunly:_los_t, the interest but my 25 cents. |
~could net understand why my mother was so angry with me

' “over'the matter-when I'was only trying to apply what

learned in scheol. Afterall, why would teachers have you
learn something if you were not supposed 1o use it?

As Ireflect on this now, | wander what makes a child
want 1o become a teacher. | am sure most chifdren have
thoughts about being a teacher at_sarne. poiat in their
school experience-as brief as those moments may be,
Butwha do children think teschers ara? All of us wha have
taught undergraduate methods courses know our
students' concepts of what a teacher is or what a teacher
does are often vastly different from our own--much to cur
frustration at times. Yet our students have had tha banefit

e e

xt:school year before resurning Wwhat erjoyedidoing -

) _bypc_)thesis._ The sculpture was in fact by anothar artist.

[n-speaking from personal experience, | can say. with
certainty | wanted to become a teacher because toache
sesmed 1o know so much. From-my perspactive a

child, teachers were persons who were so knowledgeables:

they had extra knowtedge to give away. This was vi
impressive 1o ms. - Although my parents had a kind
wisdom that was also impressive at times, teachers
seemed to know thing that either my parents did not know
or my parents could not explain,

Richard C. Anderson, an educational psychologist
has researched the acquisilion of knowledge and
theorizes how childten develap assumptions .about

knowledge. In his 1984 presidential address to the &
American Educational Research Association, Andersori
called attention to the ciitical role parents and teachers:
play in influencing what children believe knowledge to be. :

Oftentimes as educatars we ignore the fact that :
“children not only acquire experience, they acquire”
Interpretations of experience” (Andersan, 1984, p. 9). But:
as Andersen suggests, we ought to consider that these .
interpretations are first mediated by parents whose beliefs
about knowledge are conditioned by their educational and-:
occupational status. Anderson proposes that: "parents;
vary' in the extent to which they model reasoned:
explanations and justifications and the extent 1o which”
they expect them from their children. At one extreme’ i’

the  parent, who when the child. asks "Why?" always’

respords, 'Because | told you so*™ {p. 9).

Although' I remember hearing that phrase a time :g[-
two while | was a child, my parents were generally better;
prepared 1o respond 1o my questions than that. -Yet the:

Jmpossbility of competing with faur brothers and sisters’
who'similarly neaded questions answarad ‘provided me’
with an incentive to seek.out explanations through
independent means at avery-early-age, [t is no ‘woender |
5 i achers so.much-they wete.in. the business:
questions. ., e e T T

-Anderson {1984) peinits aut 1h'gt'.\;refy I‘i{tléhscho_ol

time s actually ‘devoted to answeting the kinds of

questions or providing the kind of ‘instruction: that:hélps
children comprehend the larger meanings of what they.are

-studying. And more disturbing js-%evidence that.the
“instruction given children evaluated as-low in:ability i$

particularly rastricted in this respect” (p. 10). “Aceording
to a tecent review (Hiebert, 1883), when compared to
children jn.high-ability-groups, children il 8
receive more. work:list CEO: inack Kty
they“are asked figre siniple; factal questions and fewer
questions that require inference and synthesis" (p. 10).
As such, poor students are generally not vely successful
at drawing -inferences to rslate information in forming
larger, coherent meanings. Anderson (1984) suggests
this Is so bécauss "poor leamers’ beliefs about knowledge
do not lead them to supposs that consistent
interpretations of events are gensgrally possible, or aver
desireabls” (p. 10). To the poor student, knowledge is
nothing more than a ™ basket of facts.”

I find this all very interesting because. | remembe
discovering at an early age that not only did | enjoy
learning, | knew how to learn. | recall thinking that learning
was simply a matter of asking the right questions. i you
knew - what questions to ask and where to look for the
answers, you could learn just about anything, that is, i
you -~were willing to exert-some efiort. Apparently, my
assumptions.about knowledge provided me with a usefu

foundation for learning whatever | studisd--at least m g

report cards seemed to reflect that.
Learning about art never struck me as paing muct
different than studying other subjects, Making art anc
studying art history always seemed to me to be as
intellectually damanding .as anything efse [ did in schoal,
While I had always been the so-called "artist” in my class,
only became genuinely .interested in art after baing
intraduced-{o ‘artists' work.in the seventh grade.on an eye
opening trip fo the Chicago Art Instituta, It did not take
long before | started reading about artists and studying
their work on my own outside of schaol. | remembel
making numerous trips to the public library to check ou
bocks on my favorite artists. | focused ‘my study or
Michelangslo when | was about 13 years old. |'read about
his life and studied every book in our library on his work, T
still recall coming across one reproduction of what was
fabaled Michelangelo’s work and thinking it xould not have
been--it just looked all wrong. | had not been introduced g
the concept of artlstic style, but | was certain this work
was not by Michslangslo. it puzzied me for soma i
untit | stumbled across another book that verifie my.




